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The psychosocial development of emerging adults is characterized by the development of an 
achieved ego identity (Kroger & Marcia, 2011). This development is influenced by the parental 
environment (Darling & Steinberg, 1993). A one-way multivariate analysis was conducted to predict 
the associations between the different parenting styles (Baumrind, 1966) and identity statuses 
(Marcia, 1994). According to the results, there was a significant difference in the perceived 
parenting styles of the emerging adults (N = 203) based on their identity status, F (8, 392) =, p = 
0.033; Wilk's Λ = .919,  partial η2 = 0.41. To further understand the variances among the variables 
a discriminant analysis was conducted, which revealed that the achieved identity status led to the 
variances between the parenting styles and identity status. Regardless of the perceived parenting 
style and socialized parental attitude an achieved identity remains to be the goal of an emerging 
adult's identity development. 
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Introduction   
The psychosocial development of emerging adults is typically perceived through the 
psychosocial task of establishing an achieved ego identity (Kroger & Marcia, 2011). Different 
identity statuses were conceptualized by Marcia (1966), which includes an authoritative, 
authoritarian, foreclosed, and identity moratorium. Darling and Steinberg (1993) suggest that 
identity status is associated with the family environment. Different studies reflect the cultural 
relativity of identity status and parenting styles (Cakir & Aydin, 2005; Grové & Naudé, 2016). 
Parenting practices are behaviors that are defined by socialization goals (Darling & Steinberg, 
1993). Parenting styles typologies were first conceptualized by Baumrind (1966), wherein three 





affirmative to the child's behavior. Authoritarian parenting is more controlling, parents attempt 
to shape and control the attitudes and behavior of their children. The authoritative parenting 
style is more rational and issue-oriented than the previous ones. They value self-expressiveness 
but do not forget to restate the restrictions. In this study, it was hypothesized that parenting 
styles and identity status are significantly grouped. Authoritative parenting is paired with an 
achieved identity, authoritarian parenting with foreclosed identity, permissive parenting with 
diffused identity, and lastly, authoritative parenting with an identity moratorium. The study aims 
to predict their associations with one another by identifying the multivariate variances among 
the variables to prove that the hypothesis is significant.   
 
Emerging Adulthood 
Emerging adulthood is characterized by an individual's independent exploration of the different 
life possibilities. Late teens to mid-twenties are the most volitional years however the 
normative standards of culture in adult development may hinder this process. It is expected to 
observe an emerging adult have a subjective sense of ambiguity and instability before attaining 
adulthood. Accepting responsibilities and making independent decisions are character qualities 
in becoming self-sufficient. The majority of the youth continue to develop their identities 
beyond adolescence and into emerging adulthood (Arnett, 2000). The progression of identity 
development is present beyond adolescents towards emerging adulthood (Syed, 2012). A better 
ego-identity with adolescents signifies their capacity to deal with the challenges in life (De Man, 
Harvey, Ward, & Benoit, 2008).  
 
Identity Status 
The psychosocial task in ego identity development is the attainment of an achieved identity 
(Kroger & Marcia, 2011). Ego identity implies that individuals can be classified into four identity 
statuses: identity diffusion (no exploration, no-commitment), identity moratorium (exploration, 
no-commitment), identity foreclosure (commitment, no exploration), or identity achievement 
(exploration and commitment) (Marcia, 1994). Exploration is the period of re-thinking and 
sorting through life plans in trying various roles. Commitment refers to the personal investment 
an individual expressed to a particular cause (Marcia, 1966). Achievement and foreclosure were 





exploratory process while foreclosure abides through authoritarian values of significant others. 
Identity moratorium is engaged in the exploratory period but it is struggling to attain 
commitments. Identity diffusion lacks commitment and it is easily influenced by external 
influences, they are perceived as directionless. Identity foreclosure has the highest influence 
from authoritarianism among the identity statuses; wherein individuals in identity foreclosure 
conform to the family standards to avoid family rejection (Kroger & Marcia, 2011). Identity 
achievement is highest in ego identity and performs better in other statuses in a stressful task 
while identity diffusion is universally poorer than identity achievement (Marcia, 1966). In 
addition, diffused and moratorium identity statuses reflect a lack of clarity in one's identity 
(Ickes, Park, & Johnson, 2012). This reflects the diffused identity's avoidant styles and a strong 
sense of self-exploration with identity moratorium (Berzonsky & Kuk, 2000). Individuals with a 
diffused identity do not engage with personally expressive activities (Schwartz, Mullis, 
Waterman, & Dunham, 2000). It depicts their characteristics by Marcia (1994), having no sense 
of commitment and exploration for identity diffusion and a sole sense of exploration and crisis 
with identity moratorium. 
 
Identity commitment weakens the possible crisis that identity exploration will create for 
individuals with achieved and foreclosed identities (Berzonsky, 2003). In terms of exploration 
and commitment, ruminative exploration appears to affect an individual's establishment of 
autonomy, sense of competence, and interpersonal relationships (Luyckx, Vansteenkiste, 
Goossens, & Duriez, 2009). In the analysis of the mixed ethnic adolescent samples in the Arab-
European population of Israel, identity achievement and moratorium express mastery and 
competence in managing their environment, sustaining positive relationships, and shows positive 
attitudes towards themselves and their lives. Foreclosure and diffusion statuses lack 
environmental mastery, difficulty, and frustrations in establishing positive relationships (Abbu-
Rayya, 2006). Those who are doing well in their lives may be more willing to explore their 
identity and have more identity commitments (Waterman, 2000). Between the different identity 
statuses, Identity foreclosure has the highest influence of wherein the individual conforms to 
the family standards to avoid family rejection (Kroger & Marcia, 2011).  Parental attitudes are 
important to the psychosocial development of adolescents, the attitudes of both mothers and 





Adolescents from authoritative families were found to be more adaptive and task-oriented 
while adolescents from neglectful families were most maladaptive (Aunola, Stattin, & Nurmi, 
2000).  
 
In a longitudinal study conducted on freshmen and senior college students, Waterman, Geary, 
and Waterman (1974) found out that there is a significant increase of achieved identity of 
college students between their freshmen and senior years. Growth in occupational and 
ideological identity growth was observed after freshman years. Students who had an achieved 
identity in their freshman years had more stable identities. Unexpectedly those with foreclosed 
identities were occupationally stable but unstable for their ideology. Beronzky and Kuk (2000) 
also conducted a study on the personal identity development of university students. They found 
out that students that are engaged in more self-exploration have the most readiness to operate 
in a mature, autonomous, and self-directed manner without looking for the reassurance of 
others.  
 
Those individuals with an achieved identity status also possess a positive self-image themselves. 
Identity achievers and moratorium rely on an informational approach, wherein they tend to use 
self-relevant information and are skeptical about their self-constructions. While foreclosed 
individuals tend to comply with the standards of their significant others.  
 
Individuals with diffused identities tend to procrastinate, delay and avoid (Berzonsky & Kuk, 
2000). In a comparison of the four identity statuses, even though foreclosed identity does not 
engage in more identity exploration (Marcia, 1994). It shows to have more sense of clarity 
together with the achieved identity compared with the moratorium and diffused identity status 
(Ickes, Park, & Johnson, 2012). However, it still reflects the influence of authoritarianism 
(Kroger & Marcia, 2011). It is specific to the possibilities of borrowing a ready-made identity or 
exploring and forging one's identity through personal experience (Ickes, Park, & Johnson, 2012).  
 
The progress in identity formation foreshadows the transition of students in the university 
(Berzonsky & Kuk, 2000).  Foreclosed identity tends to resemble the socialized attitudes of 





individual’s strivings to develop their own identity than simply resembling the identity of the 
socializing agents such as their family and friends (Ickes, Park, & Johnson, 2012). The 
development of an achieved identity was also said to be influenced by the perception of past 
experiences.  
 
A pattern of achieved vocational identity is associated with a positive perspective on the past 
and a diffused vocational identity perceives it negatively (Taber & Blankemeyer, 2015). Having a 
sense of self positivity is correlated with an achieved identity and negatively correlated with 
diffused, foreclosed, and moratorium identity statuses (Ickes, Park, & Johnson, 2012).  Achieved 
vocational identity is connected with the capacity to be mindful and experience pleasure in the 
present. It is associated with the mindful awareness of the present and to be able to enjoy the 
here and now. It would make sense that commitment to occupation involves the capacity to be 
aware, attentive, and enjoy the present without the preoccupation about the negative events 
(Taber & Blankemeyer, 2015).  
 
The studies in identity status have not thoroughly explored the interaction of different social 
contexts such as school, family, and peers. In the analysis of social context, the individual's 
interpretation and experience must be a mediating pattern (Kroger, 2000). Excessive demands 
and expectations from parents in the absence of positive emotions towards their child are not 
indicative of identity commitments. The role of parental attitudes in adolescent psychosocial 
development must be explored (Sandhu, Singh, Tung & Kundra, 2012). 
 
Parenting Styles 
Parenting styles typologies were first conceptualized by Baumrind (1966) wherein prototypes of 
adult control to child-rearing practices were indicated. There were three: the first one is 
permissive parenting is nonpunitive, accepting, and affirmative to the child's behavior. Permissive 
parents allow the child to regulate their activities and do not encourage and exercise control.  
Authoritarian parenting is more controlling, parents attempt to shape and control the attitudes 
and behavior of their children. They value obedience and favors punishments to regulate the 
will of their child. They restrict the child's autonomy and they are the one that assigns different 





more rational and issue-oriented than the previous ones. They value self-expressiveness but do 
not forget to restate the restrictions. Maccoby and Martin (1983) identified two processes to 
Baumrind's (1966) parenting styles.  
 
They also identified a fourth parenting style in addition to the three parenting styles. The two 
processes state that parenting styles are best understood from the number of demands 
enforced by the parents and the parental reinforcements or responsiveness to the 
developmental needs of their child. They stated that authoritative parents are high in both 
demandingness and responsiveness, authoritarian parents are high in demandingness but low in 
responsiveness, permissive parents are low in demandingness but high in responsiveness, and 
lastly, this addition was derived from the permissive parenting style, they stated that neglectful 
parenting style is both low in responsiveness and demandingness. Hence, the conceptualization 
of Baumrind (1966) and Maccoby and Martin (1983) gives a complex dimension to parenting 
styles, with four of them and two specific parenting processes. In this present study, the 
association of identity status and parenting styles will be explored. Each parenting attribute 
influences the child's development (Darling & Steinberg, 1993). Marcia (1966) a proponent of 
the empirical analysis of the identity statuses stated that there is an association with the 
development of identity with the parenting styles.  
 
Parenting Styles and Identity Status 
Even before the publication of the identity status (Marcia, 1966) and parenting styles (Baumrind, 
1966), studies about the association of identity status and parenting styles were conducted. 
Becker (1964) suggested that individuals with permissive, neglecting, or rejecting parents are 
more likely to have a diffused identity status, while those with authoritarian parents can be 
foreclosed on parental choices. Democratic parenting styles are more conducive for different 
identity alternatives and form an achieved identity. However, a foreclosure can be expected to 
an adolescent for early decisions receiving parental support. Individuals in identity foreclosure 
have the closest relationship with their parents. Those with identity diffusion are contrary; they 
are reported to be the most distant to their family. Their parents were seen as indifferent, 
inactive, detached, not understanding, and rejecting. Individuals in the moratorium identity 





decisions. A better resolution to the identity crisis can lead to the improvement of the family 
relationship (Wateman, 1982). As mentioned earlier, foreclosed identity is inclined with abiding 
by authoritarian values (Kroger & Marcia, 2011; Ryeng, Kroger, & Martinussem, 2013), an 
individual conforms to the family values to avoid rejection.  
 
A study by Aunola, Stattin, and Nurmi (2000) that analyzed parenting styles and adolescent 
achievement revealed that. Adolescents from authoritative families have the most adaptive 
achievement strategies.  Adolescents from neglectful families apply maladaptive strategies, 
characterized by passivity and lack of self-enhancement attributions. Authoritative families were 
high in responsiveness and child-centeredness but also high in demandingness while neglectful 
families were neither controlling nor responsive. Permissive families were characterized by low 
parental control but more child-centered than neglectful families. Authoritarian families have 
high levels of parental control and low parental trust. Family relations that are characterized by 
poor involvement, lack of parental trust, engagement, and control, seem to use maladaptive 
achievement strategies. School achievement communicates a child's socialization towards 
adulthood, these reflect the impact of family parenting styles on long-term consequences. 
Hence, parenting styles are important in the development of achievement strategies. In support 
Spera (2005) reviewed the relationship between parenting styles and school achievement, the 
findings were.  
 
Authoritative parenting styles are associated with higher levels of student achievement. 
However, a decline in parental involvement was observed, this is to allow the child's need to 
express their autonomy. Even away from home, college student's academic performance is still 
influenced by their parents, especially those with authoritative parenting styles. Characteristics 
such as supportiveness and warmth have important roles in academic performance even until 
college. Permissive and authoritarian parenting styles do not significantly predict academic 
performance. Parental influence is important in young adult's academic performance. It keeps its 
influence throughout this transition stage even away from home (Turner, Chandler, & Heffler, 







The psycho-social development of adolescence is influenced by parenting (Schucksmith, Hendry, 
& Glendinning, 1995).  Parenting practices are behaviors defined by socialization goals. Parenting 
style is a collection of attitudes that are communicated to the child wherein the parental 
behaviors are expressed (Darling & Steinberg, 1993). A study conducted in Turkey about 
parental attitudes and identity status in the adolescent population had different results from 
Becker's (1964) assumptions. According to this study, authoritative parenting styles lead to the 
development of identity foreclosure in their children. Turkish parents foster acceptance and 
control, dependence by restricting their autonomy and self-direction.  Parental attitudes of 
Turkish parents can be considered as culturally modified attitudes of authoritative parenting. 
(Cakir & Aydin, 2005). A study in South Africa also claims that parenting styles that promote 
specific identity status vary between collectivistic and individualistic cultures. Its results state 
that permissive parenting style predicts the achieved identity status, while authoritative 
parenting style predicts diffused identity status. In a collectivistic culture, exploration of 
individuality is not encouraged, and adhering to the collective identity is favored (Grové & 
Naudé, 2016). As a result, different culture concludes with different patterns of identity status 
and parenting styles. It can be stated that parenting styles are thought of as a contextual variable 
(Darling & Steinberg, 1993). 
 
In context, a study that compared the identity status of undergraduate students of Egypt and 
Kuwait, the researcher found out that Egyptians were more achieved, less foreclosed, and less 
diffused compared to the Kuwait samples but there were no significant differences in identity 
moratorium. These results were accounted for the Egyptian adult's attitude in finding jobs that 
can provide economic and social stability. They spend a period of exploration before they land 
to solid commitments. They achieve more than the Kuwaitis because they spend more time 
exploring better goals than giving little effort to attain simple wishes. This context also explains 
the Egyptian sample's less foreclosed and less diffused identities (Megreya & Ahmed, 2011). A 
comparison between different nations in Europe was conducted in Swedish, Greek, and Italian 
samples, Greek parents were p 
 
Perceived as less authoritarian and more permissive than Italian parents; Swedish parents were 





(Olivari, Wahnb, Maridaki-Kassotakic, Antonopoulouc, & Confalonieria, 2015). Italian emerging 
adults perceived their parents as agents of identity development who are responsive and 
supportive of autonomy. They encourage the young people's active involvement in their identity 
formation. As their child grows older, they expect them to be more committed and involved 
within their family (Sestito, & Sica, 2014).  
 
Comparing samples between collectivist and individualist cultures was portrayed through the 
comparison between Indian and American college students. Indian college students perceived 
that permissive parenting is more effective and helpful while American college students 
considered authoritative and authoritarian parents to be more effective, helpful, and caring. 
However, both Indian and American college students opt to have a parent that demonstrates 
authoritative parenting. The perspective of Indian college students is influenced by the 
traditional Indian parenting styles and the changes in their society brought by globalization. It 
must be noted that the American and Indian samples belonged to the upper-middle-class 
socioeconomic status (Barnhart, Raval, Jansari, & Raval, 2013). In China, an individual's 
autonomy is found to be negatively associated with their parent's perceived authoritative 
parenting style and school achievement (McBride-Chang & Chang, 1998). 
 
Children in collectivist cultures perceive authoritarian parenting with parental rejection, 
hostility, and disconnection. Permissive and authoritarian parents do not show reciprocity by 
failing to understand the perspective of their child (Sorkhabi, 2012). Adolescents who perceive 
their parents as authoritative were found to demonstrate better academic pursuits (Rivers, 
Mullis, Fortner, & Mullis, 2012). The different evidence on the variances between identity status 
and parenting styles reflects the importance of considering the cultural context in 
understanding parenting (Rodriguez, Donovick, & Crowley, 2009). 
 
Psychosocial development of emerging adults, known for ego development, which was 
operationalized through research by the Identity status of Marcia (1966) is suggested to be 
associated with family environment (Darling & Steinberg, 1993). The studies between identity 
status and parenting styles have shown to be relative to each culture and developmental stages 





in several contexts to obtain a better understanding of their relationship. The analysis aims to 
have a contextual understanding of the emerging adult's psychosocial development.    
 
Present Study 
The current study explored if specific parenting styles will lead to different identity statuses of 
merging adults. Four hypotheses were developed for this contention with 1)  Individuals who 
perceive their parents with an authoritative parenting style are more likely to develop achieved 
identity, 2)  Individuals who perceive their parents with an authoritarian parenting style are 
more likely to develop foreclosed identity, 3) Individuals who perceive their parents with 
authoritative parenting styles are more likely to develop identity moratorium, 4) Individuals 
who perceive their parents with a permissive parenting style are more likely to develop identity 
diffusion. 
 
Hypothesis 1: Individuals who perceive their parents with an authoritative parenting style are more 
likely to score high in identity achievement compared with the authoritarian and permissive parenting 
styles. The goal of ego development is to attain an achieved identity (Arnett, 2000), parents play 
a role in supporting and encouraging their child to get involved in the process of exploration 
(Rivers, Mullis, Fortner, & Mullis, 2012; Sestito, & Sica, 2014). There are differences among 
cultures but they still prefer authoritative parenting even though there were variances in their 
values regarding personal growth and autonomy (Megreya & Ahmed, 2011; Barnhart, Raval, 
Jansari, & Raval, 2013). Collectivist culture prefers a family that is more adaptive and provides 
the emotional support that an individual needs to attain an achieved identity (Sorkhabi, 2012). 
Individuals from authoritative families show to be more adaptive to stress (Aunola, Stattin, & 
Nurmi, 2000).   
 
Hypothesis 2: Individuals who perceive their parents with an authoritarian parenting style are more 
likely to score high in foreclosed identity compared with authoritative and permissive parenting. 
Individuals with foreclosed identity practice the socialized behavior from their parents to an 
experience of rejection and authoritarian parents expects the obedience of their child, without 
the appreciation to the individual's autonomy and own self-exploration (Ickes, Park, & Johnson, 






A foreclosed identity is characterized by an identity commitment even without an identity 
exploration. Hence even without reconsiderations of life roles, there is already a provided 
personal investment to a particular cause (Marcia, 1966, 1994). This leads to individuals in a 
foreclosed identity lacking environmental mastery, difficulty, and frustrations in establishing 
positive relationships (Abbu-Rayya, 2006). They tend to borrow ready-made identities and miss 
out on identity development through personal experiences (Ickes, Park, & Johnson, 2012). They 
also conform to family standards to avoid family rejection (Kroger & Marcia, 2011). It directly 
reflects the socialized attitudes from the family, simply resembling the identity of the socializing 
agents (Ickes, Park, & Johnson, 2012). Foreclosed identity has been tied with authoritarianism 
(Kroger & Marcia, 2011). Authoritarian parenting is more controlling and values obedience and 
punishment to regulate the child's behavior (Baumrind, 1966). This is a kind of family 
relationship that is characterized by poor involvement, lack of parental trust, engagement, and 
control; seems to use maladaptive achievement strategies (Aunola, Stattin, & Nurmi, 2000). This 
portrays the character of authoritarian parenting as high in demandingness but low in 
responsiveness (Maccoby & Martin, 1983). Authoritarian parents do not show reciprocity by 
failing to understand the perspective of their child and disregards the autonomy (Sorkhabi, 
2012; Baumring, 1966). Nonetheless, foreclosed identity is inclined with abiding by authoritarian 
values as observed from the strong influence of their parents (Kroger & Marcia, 2011; Ryeng, 
Kroger, & Martinussem, 2013). 
 
Hypothesis 3: Individuals who perceive their parents with authoritative parenting styles are more likely 
to score high in identity moratorium compared with the authoritarian and permissive parenting styles. 
Identity moratorium is characterized by an exploration without any commitment within an 
identity (Marcia, 1994). It is the status wherein reconsiderations on the different life plans are 
done and trying new roles are emphasized (Marcia, 1966). Those college students who are 
engaged in self-exploration are more ready to operate in a more mature, autonomous, and self-
directed manner (Berzonsky & Kuk, 2000). However, ruminative exploration affects an 
individual's autonomy, sense of competence, and interpersonal relationships (Luyckx, 
Vansteenkiste, Goossens, & Duriez, 2009). Both achieved and moratorium identity status 





relationships, and shows positive attitudes towards themselves and their lives. (Abbu-Rayya, 
2006). Identity exploration can lead an individual to land a relevant personal investment 
Megreya & Ahmed, 2011). This development of autonomy can be done through receiving 
support from parents. Italian emerging adults perceived their parents as agents of identity 
development who are responsive and supportive of autonomy. They encourage the young 
people's active involvement in their identity formation. As their child grows older they expect 
them to be more committed and involved within their family (Sestito, & Sica, 2014). This 
integration of identity status and parenting reflects the essence of a parenting style that is more 
rational and issue-oriented, that values self-expressiveness but does not forget to restate the 
restrictions (Baumrind, 1966).  
 
Hypothesis 4: Individuals who perceive their parents with a permissive parenting style are more likely to 
score high in identity diffusion compared with the other authoritarian and authoritative parenting styles.  
Identity diffusion is the identity status that does not have exploration and commitment (Marcia, 
1994). They are not engaged in personally expressive activities (Schwartz, Mullis, Waterman, & 
Dunham, 2000). It is the identity status that is most distant to their family. Their parents were 
seen as inactive and detached Becker (1964). Permissive parents are undemanding but show 
responsiveness. There is no parental control and a little amount of attention is given. This kind 
of parenting applies maladaptive strategies, characterized by passivity and lack of self-
enhancement attributions (Aunola, Stattin, & Nurmi, 2000). An emerging adult in this point will 
not achieve self-enhancement and self-involvement to identity exploration due to the socialized 
attitudes of their parents (Rivers, Mullis, Fortner, & Mullis, 2012; Sestito, & Sica, 2014). This will 





A predictive cross-sectional research design will be used for this study. The researcher intends 
to predict interactions between the different parenting styles and identity statuses. It is the 
objective of the study to identify the patterns of specific parenting styles and identity statuses 





of the data for each of the research participants will be collected at a single point in time 
(Johnson, 2001).  
 
Participants 
Recruitment and participation in the study are voluntary. Participants can discontinue at any 
point of the data gathering. An informed consent which, describes the purpose, procedures, 
risks, benefits, confidentiality and data management of the study was provided. The identity of 
the participants will remain anonymous, and any personal information that can identify the 
participant from the research will not be presented. The data was stored in a secured drive of 
the researcher which will be kept for 5 years.  
 
203 individuals participated in this study. Their age ranged from 18 to 25, following the criteria 
of emerging adulthood (M = 20.14 years, SD = 1.86). There were 87 (43.1%) female participants 
and 115 (56.9%) male participants. To qualify as research participants two criteria were given. 
1.) The participants in this study are 18 to 25 years of age individuals, who are categorized as 
emerging adults (Arnett, 2000). 2.) 2. They are single at the time of data gathering. Married 
individuals encounter a developmental transition wherein their period of exploration may differ 
from unmarried emerging adults (Arnett, 2000). 
 
Sampling 
Purposive sampling was used for this study to assure that all participants are emerging adults. 
Before an individual will qualify as a research participant the age and marital criteria must be 
met. Purposive sampling is made by the researcher to select participants who are most 
representative in the research (Coolican, 2014).  
 
Instruments 
The revised version of the Extended Objective Measure of Ego-Identity Status -II (EOM-EIS -II; 
Bennion & Adams, 1986) was used to measure the identity status of emerging adults. This test 
aims to identify the identity status of an individual. The structure of Marcia's (1966) identity 
statuses was followed. The 64-item scale follows a 6-point Likert scale format. The four 





An example for each is as follows: achievement "After a lot of self-examination I have 
established a very definite view on what my lifestyle will be."); diffusion ("I'm not interested in 
finding the right job; any job will do. I just seem to flow with what is available."); foreclosure ("I 
attend the same church my family has always attended. I've never really questioned why."); 
moratorium ("I don't know what kind of friend is best for me. I'm trying to figure out exactly 
what friendship means to me."). In the original scale of Benion & Adams (1986) the  EOM-EIS –
II obtained a Cronbach alpha that ranges from .60 to .80. A current study by Ghassemi (2017) 
reflects the reliability of the scale, obtaining a Cronbach alpha that ranges from 0.60 to 0.88. 
The scale obtained an interim full-scale Cronbach Alpha of 0.873.  
 
The Parental Authority Questionnaire (Buri, 1991) will be used to measure Baumrind's (1966) 
three parenting styles: authoritative, authoritarian, and permissive. The questionnaire followed 
Baumrind's structure of the parenting styles, a 30-item; 5-point Likert format will be used. Each 
factor in the questionnaire has 10 items each. Items are structured as follows:  authoritative ( 
"As I was growing up, once the family policy had been established, my mother discussed the 
reasoning behind the policy with the children in the family." ), authoritarian ("Even if her 
children didn't agree with her, my mother felt that it was for our good if we were forced to 
conform to what she thought was right." ), and permissive ("While I was growing up my mother 
felt that in a well-run home the children should have their way in the family as often as the 
parents do." ).  Buri (1991) reported good internal consistency coefficients ranging between .74 
and .87 and two-week test-retest reliability coefficients ranging between .77 and .92.  The PAQ 




Participants were selected through the given criteria. Survey forms were conducted to senior 
high school, college, and graduate school students. The participants were initially asked if they 
are willing to participate in research about identity development and if they are aged between 
18 and 25 and not currently married to identify if they fall to the criteria of being an emerging 
adult. The research questionnaires and informed consent were distributed, and then the nature 





and age. This procedure was then followed by the completion of the research questionnaires to 
measure the concerned variables. An online survey was also conducted which was distributed 
across the web through google.  
 
Results 
A Pearson r correlation was conducted to learn more about the relationship among the 
dependent variables to identify the possibility of any multicollinearity in the preliminary phase of 
analysis.  In the One-way Multivariate Analysis of Variance (MANOVA), the parenting styles will 
serve as the independent variable that is consisted of three categories and the four identity 
statuses will be the dependent variables. In the analysis, the variances of means between the 
different identity statuses within categories of the parenting styles will be compared to one 
another to determine which pattern of parenting styles and identity status will be matched 
together. Hence a pattern between the identity status and parenting styles will be identified.  
 
The one-way MANOVA was conducted with the multivariate analysis, test between the 
independent and dependent variables, and a post hoc analysis for those groupings that are 
statistically significant on the test between the independent and dependent variables. In 
identifying the specific categories for each of the participant's perceived parenting styles the 
suggestion of Smetana (1995) was followed. Where the highest mean between the three 
categories will be used? 
 
Table 1  
Pearson Product-Moment Intercorrelations Among Dependent Variables 
Variable 1 2 3 4 
1. Achieved -    
2. Foreclosed .157* -   
3. Moratorium     .413*** .444*** -  
4. Diffused .161* .348*** .587*** - 






Table 1 shows the intercorrelations among the dependent variables used in the study. The 
objective measure of ego identity was analyzed. The Pearson r correlation coefficients of the 
identity status range from a weak to a moderate relationship. This reflects the absence of 
multicollinearity among the variables. Tabachnick and Fidell (2012) recommend that the 




Descriptive Statistics for Identity status and Parenting style 
Identity Status Parenting Style Mean SD N 
Achieved Authoritarian 53.346 6.5825 52 
Authoritative 55.673 6.2898 101 
Permissive 53.306 7.3519 49 
Total 54.500 6.7058 202 
Foreclosed Authoritarian 45.404 8.8212 52 
Authoritative 43.990 7.7117 101 
Permissive 47.041 8.6770 49 
Total 45.094 8.2989 202 
Moratorium Authoritarian 50.558 7.2556 52 
Authoritative 49.406 7.1249 101 
Permissive 50.531 7.2603 49 
Total 49.975 7.1782 202 
Diffused Authoritarian 48.538 8.6034 52 
Authoritative 46.782 7.3873 101 
Permissive 49.245 7.3386 49 
Total 47.832 7.7435 202 
Note: N = 202 
 
Table 2 shows the descriptive statistics for the variables in the different categories of parenting 
styles and identity status. A MANOVA was conducted to determine the relationship between 
parenting styles and identity status. Achieved identity obtained its highest mean based on the 





parenting style (M = 47.04, SD = 8.68), Identity Moratorium on Authoritarian parenting styles 
(M = 50.56, SD = 7.25), and Diffused identity on Permissive parenting Style (M = 49.83, SD = 









Intercept Pillai's Trace .989 4347.391*** 4, 196 .989 17389.566 
Wilks' Lambda .011 4347.391*** 4, 196 .989 17389.566 
Hotelling's Trace 88.722 4347.391*** 4, 196 .989 17389.566 
Roy's Largest 
Root 
88.722 4347.391*** 4, 196 .989 17389.566 
Parenting 
Style 
Pillai's Trace .082 2.097* 8, 394 .041 16.779 
Wilks' Lambda .919 2.121b* 8, 392 .041 16.970 
Hotelling's Trace .088 2.145* 8, 390 .042 17.160 
Roy's Largest 
Root 
.082 4.059* 4, 197 .076 16.235 
Note: N = 202, p<.05 *, p<.01**, p<.001*** 
 
 
There is a significant difference in the parenting styles of emerging adults based from their 
identity status, F (8, 392), p = 0.033; Wilk's Λ = .919,  partial η2 = 0.41. Wilk's Lambda was used 
as the basis for its statistical analysis because of its statistical capacity to directly measure the 
proportion of variance with groupings of dependent and independent variables. If a large 
proportion of variance is accounted for by the independent variable, it will suggest the effect in 










Comparisons Between Parenting Styles and Identity Status (MANOVA) 
Source Dependent 
Variables 
df F Partial n2 
Parenting Style Achieved 2,199 3.159* .031 
Foreclosed 2,199 2.308 .023 
Moratorium 2,199 .633 .006 
Diffused 2,199 1.979 .020 
Note: N = 202, p<.05 *, p<.01**, p<.001*** 
 
 
In test of the test of between-subject effects, parenting styles have no significant effect on any 
identity status.  Achieved Identity (F (2,192) = 3.159; p = .045; partial η2 = .031), Foreclosed ( F 
(2,192) = 2.308; p = .102;  partial η2 =  .023), Moratorium ( F (2,192) = .633; p = .532;  partial 
η2 = .006), and Diffused identity ( F (2,192) = 1.98; p = .141;  partial η2 = .020).. Hence a post 
hoc analysis on the differences among its means based on the different parenting styles will not 
be conducted.  
 
As recommended by Field (2009) the MANOVA can be followed up with discriminant analysis 
to understand the variances among the variables. The analysis revealed two discriminant 
functions. The first explained 93% of the variance, canonical R2 = .28, whereas the second 
explained only 6.4%, canonical R2 = .07. The parenting styles significantly grouped with the 
different identity status, Λ = 0.92, χ2(8) = 16.74, p = 0.033, but removing the first function 
indicated that the second function did not significantly differentiate the parenting styles, Λ = 
1.00, χ2(3) = 1.10, p = 0.78. The correlations between outcomes and the discriminant functions 
revealed that achieved identity does not show an even loading on both functions ( r = -0.614 
for the first function and r = 0.337 for the second). Diffused identity had a higher loading for 
the first function (r = 0.490) compared to the second (r = 0.150). Identity moratorium followed 
the trend having the first function (r = 0.274) being higher than the second (r = -0.181). The 
foreclosed identity had its first function (r = 0.502) to be lower than the second (r = 0.658). 





style and identity status exist which leads to the statistical significance of the multivariate 
analysis.  The variance in the first function of the given correlations of the outcomes and the 
discriminant functions reflects the inequality on the variances among the four identity statuses. 
It seems that achieved identity (r = -0.614) has the highest correlation with the other variables, 




The present study intends to learn the specific groupings between parenting styles and identity 
status. It was hypothesized that authoritative parenting is significantly grouped with an achieved 
identity, authoritarian parenting with a foreclosed identity, permissive parenting with a diffused 
identity, and lastly authoritative parenting with an identity moratorium. The perceived parenting 
styles of the research participants were identified and analyzed with the achieved, foreclosed, 
diffused, and identity moratorium statuses. The construction of the hypotheses was drawn from 
the context of emerging adulthood (Arnett, 2000) which intends to look through parenting 
styles (Baumrind, 1994) and identity status (Marcia, 1966). It also relies on cultural explanations 
regarding their associations. An adoptive family in a collectivistic culture is the kind that 
provides emotional support that guides an individual to attain an achieved identity (Sorkhabi, 
2012). Parenting practices are defined by socialization goals; parenting style is a collection of 
attitudes that are communicated with parental behaviors (Darling & Steinberg, 1993).   
 
A MANOVA was conducted to prove the hypothesis. The multivariate analysis was significant 
and the independent and dependent variables yielded did not yield any significant result 
between parenting styles and identity status. A discriminant analysis was conducted to 
understand the variances among the identity status based on the parenting styles. The 
hypothesis on the groupings between authoritarian parenting and foreclosed identity, 
permissive parenting and diffused identity, and authoritative parenting with identity moratorium 
was found to be not significant. 
 
It was hypothesized that an authoritative parenting style will lead to the development of an 





agents of identity development who are responsive and supportive to their autonomy; through 
their encouragement to active involvement in their identity formation (Sestito, & Sica, 2014). 
However, the study found out that an achieved identity is not significantly grouped with 
authoritative parenting. The study obtained a different result from the assumption of Becker 
(1964) which paired authoritative parenting and achieved identity. In a study conducted in 
Turkey, authoritative parenting styles lead to the development of foreclosed identity. Turkish 
parents foster acceptance and control, dependence by restricting their autonomy and self-
direction (Cakir & Aydin, 2005). In South Africa, permissive parenting styles predict the 
formation of achieved identity status (Grové & Naudé, 2016).  Different culture concludes with 
different patterns between parenting styles and identity status. This reflects the variance 
between the western conceptualization of Becker (1964) with eastern cultures. This further 
reflects that collective culture does not encourage identity exploration and promotes 
adherence to cultural values (Grové & Naudé, 2016). It reiterates that different culture 
concludes with different patterns of identity status and parenting styles (Darling & Steinberg, 
1993).    
 
Foreclosed identity is not significantly grouped with authoritarian parenting. In the typical 
conceptualization of identity, foreclosure is about conforming to the family standards to avoid 
family rejection (Kroger & Marcia, 2011). It emphasizes the development of an ego identity by 
resembling the socialized attitudes of their family and friends (Ickes, Park, & Johnson, 2012). 
Basically, authoritarian parents are known to be controlling (Baumrind, 1966). However, 
literature from Pakistan states that excessive demands and expectations from parents are not 
indicative of an identity commitment (Sandhu, Singh, Tung & Kundra, 2012). Even though 
foreclosed identity tends to form a strong sense of identity commitment without a crisis; it also 
adds up that the development of a poor identity commitment is a characteristic of a diffused 
identity (Marcia, 1994). The high levels of parental control are indicative of poor involvement, 
lack of parental trust, and engagement (Aunola, Stattin, & Nurmi, 2000). The lack of 
involvement, trust, and engagement is par with the description of permissive parenting, having a 
low level of involvement (Baumrind, 1966). In Turkey, a foreclosed identity is developed 
through authoritative parenting relies on the given parental support (Cakir & Aydin, 2005). It 





The current conceptualization and various cultural evidence reflects the different beliefs of each 
era and culture to the development of a foreclosed identity and the influence of an 
authoritarian parenting style to the ego development of an individual. Recent findings portray 
that the pairing of a foreclosed identity and authoritarian parenting may vary in a different 
cultural environment, even though they are conceptually linked across the theory of Baumrind 
(1966) and Marcia (1994).    
 
Authoritative parenting does not lead to the development of an identity moratorium. 
Authoritative parenting is considered as rational democratic parenting where it shows both 
demands and response that caters to the development of an individual (Maccoby & Martin, 
1983).  In Egypt, individuals who experience more self-exploration tend to obtain an achieved 
identity (Megreya & Ahmed, 2011). However ruminative exploration affects the development of 
autonomy, sense of competence, and interpersonal relationships (Luyckx, Vansteenkiste, 
(Goossens, & Duriez, 2009). This leads to the development of the moratorium, having no 
commitment and a high level of crisis, pertaining to a period of exploration (Marcia, 1994). 
However, parents in collectivistic cultures favor the adherence to collective identity and 
discourage the exploration of individuality (Grové & Naudé, 2016).  Collective culture prefers 
parental support to attain an achieved identity (Sorkhabi, 2012). This complements Waterman's 
(1982) findings that individuals in an identity moratorium are in conflict with their families.  The 
expression of an identity moratorium and phase of self-exploration is cultivated without any 
sense of commitment (Marcia, 1994). In Italy, parents are perceived as agents of identity 
development who are responsive and supportive of autonomy. They encourage the young 
people's active involvement in their identity formation.  However, as they grow older they are 
expected to be more committed to their family (Sestito, & Sica, 2014).  Turkish parents foster 
acceptance and control, dependence by restricting their autonomy and self-direction.  Parental 
attitudes of Turkish parents can be considered as culturally modified attitudes of authoritative 
parenting. (Cakir & Aydin, 2005). The standard of collectivist culture to conform to cultural 
identity neglects the phase of moratorium (Sorkhabi, 2012).   
 
The literature reflects the various perception of culture to parental environment towards self-





there are no expectations and control from their parents. This leads to personal autonomy and 
engagement in identity development. This environment depicts a permissive parenting the 
shows little regard and no expectations (Baumrind, 1966).  A decline of parental involvement 
allows self-exploration and expression of autonomy (Turner, Chandler, & Heffler, 2009). 
Parents that will allow their offspring for self-exploration will lead to the development of a 
moratorium however self-exploration in different cultures is treated differently. Collectivist 
cultures will only tolerate a cultural identity unless the parenting style is nonresponsive and 
undemanding.  
 
Permissive parenting is not a significant predictor in developing a diffused identity.  In South 
Africa, permissive parenting predicts an achieved identity status while authoritative parenting 
predicts a diffused identity (Grové & Naudé, 2016). Indian college students perceived 
permissive parenting to be more helpful in their schooling. The perspective of Indian college 
students is influenced by the traditional Indian parenting styles and the changes in their society 
brought by globalization (Barnhart, Raval, Jansari, & Raval, 2013). Cultures that expect a 
collective identity impose their values without regard for autonomy (Sorkhabi, 2012). As a 
result the conceptual depiction of permissive parents being unresponsive and undemanding 
(Maccoby & Martin, 1983). A diffused identity as an associated variable is not consonant with 
cultural considerations. Where deviating from the cultural identity contributes to self-direction 
and self-exploration. Hence, permissive parenting does not predict diffused identity in this 
context.     
 
Parenting styles significantly contribute to the development of an individual's identity status.  
The significance of the association of parenting styles and identity status is accounted to the 
achieved identity status, where it loaded the highest correlational value with the other identity 
status on the discriminant analysis. The canonical correlation in the discriminant analysis reflects 
the impact of the variable on the variances within the analysis.  Given these findings, it still does 
not support the hypothesized groupings in the study. It shows that an achieved identity can be 
observed in any kind of parenting style. It seems that an emerging adults will attain an achieved 
identity regardless of the parenting they may encounter. Ego identity development aims to 





to attain their own sense of ego development (Ickes, Park, & Johnson, 2012). Across cultures, it 
appears that different kinds of parenting styles lead to the development of achieved identity. 
Italian emerging adults perceived their parents as agents of identity development who are 
responsive and supportive to their autonomy; through their encouragement to active 
involvement in their identity formation (Sestito, & Sica, 2014).  
 
Emerging adults will strive to obtain an achieved identity regardless of their experiences with 
the parenting they have experienced. It meets the goal of ego development to attain an 
achieved identity (Kroger & Marcia, 2011). As an individual becomes older and becomes closer 
to adulthood, they are expected to accept responsibilities and make independent decisions are 
character qualities in becoming self-sufficient (Arnett, 2000). In Egypt, individuals establish their 
achieved identity through taking a journey of exploration (Megreya & Ahmed, 2011). 
Exploration tackles an individual's independence to encounter different life possibilities (Arnett, 
2000). Those who are engaged in self-exploration will be ready for a mature, autonomous, and 
self-directed identity (Beronzky & Kuk, 2000). The development of an achieved identity is the 
goal of each emerging adult regardless of the response and demand that they receive from their 
parents.  
 
Emerging adult's identity development is influenced by the socialized values of the parental 
environment. Parenting styles and identity statuses are significantly grouped together. The 
perceived parenting styles of emerging adults to their parental environment predict the 
development of their ego-identity. The significance between the variance in the identity status 
based on parenting styles is accounted for the achieved identity. Regardless of the parenting 
style, an emerging adult will emerge to fulfill the characteristics of an achieved ego-identity.  
 
Limitations and Future Directions 
In conducting a further analysis about parenting styles and identity status the adherence to 
cultural values and level of socialization of parents can be considered as possible mediating or 
moderating variables. In the analysis of social context, the individual's interpretation and 





between identity status and parenting styles reflects the importance of considering the cultural 
context in understanding parenting (Rodriguez, Donovick, & Crowley, 2009).  
 
The progress and dimensions of identity development can also be included with the different 
identity statuses, such as the vocational and ideational dimensions of the identity status. The 
educational and socio-economic status of the research samples must also be considered having 
a more contextual approach on looking through this particular aspect of an emerging adult's 
development. It must be noted that the parenting styles were identified by the respondents 
themselves, possible biases regarding their desired parenting styles from their parents can be 
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